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Information Writing Checklist

Grade 5

ST RUCT URE

Overall I taught readers different things about a subject.

I put facts, details, quotes, and ideas into each part of my writing.

Did I do it like a fifth grader?

NO
T 

YE
T

ST
AR

T
IN
G 

TO YE
S!

Lead I wrote an introduction that 
helped readers get interested 
in and understand the subject. I 
let readers know the subtopics 
I would be developing later as 
well as the sequence.

N N N

Transi t ions When I wrote about results, 
I used words and phrases 
like consequently or as a 
result. When I compared 
information, I used words and 
phrases such as in contrast, 
by comparison, and especially. 
In narrative parts, I used 
phrases such as a little later. In 
sections that stated an opinion, 
I used words such as but the 
most important reason and for 
example.

N N N

Ending I wrote a conclusion in which 
I restated the main points 
and may have offered a 
final thought or question for 
readers to consider.

N N N

Name: ______________________________________________ Date: _________________
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Grade 5

ST RUCT URE (cont inued)

NO
T 

YE
T

ST
AR

T
IN
G 

TO YE
S!

Organizat ion I organized my writing into a 
sequence of separate sections. 
I may have used headings and 
subheadings to highlight the 
separate sections.

N N N

I wrote each section according 
to an organizational plan shaped 
partly by the genre of the section.

N N N

DEVELOPMENT

Did I do it like a fifth grader?

NO
T 

YE
T

ST
AR

T
IN
G 

TO YE
S!

Elaborat ion I explained different aspects of 
a subject. I included a variety of 
information such as examples, 
details, dates, and quotes.

N N N

I used trusted sources and gave 
credit where appropriate. I made 
sure to research any details that 
would add to my writing.

N N N

I worked to make my information 
understandable to readers. To do 
this, I may have referred to earlier 
parts of my text and summarized 
background information. I let 
readers know when I was 
discussing facts and when I was 
offering my own thinking.

N N N

Information Writing Checklist (continued)
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Grade 5

DEVELOPMENT (cont inued)

NO
T 

YE
T

ST
AR

T
IN
G 

TO YE
S!

Craft I made deliberate word choices 
to have an effect on my readers. 
I used the vocabulary of experts 
and explained the key terms.

N N N

I worked to include the exact 
phrase, comparison, or image to 
explain information and concepts.

N N N

I not only made choices about 
which details and facts to include 
but also made choices about how 
to convey my information so it 
would make sense to readers. 
I blended storytelling, summary, 
and other genres as needed and 
used text features.

N N N

I used a consistent, inviting, 
teaching tone and varied my 
sentences to help readers take in 
and understand the information.

N N N

Information Writing Checklist (continued)
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Grade 5

LANGUAGE CONVENT IONS

Did I do it like a fifth grader?

NO
T 

YE
T

ST
AR

T
IN
G 

TO YE
S!

Spelling I used what I knew about 
word patterns to spell correctly 
and I used references to help 
me spell words when needed.

N N N

I made sure to correctly spell 
words that were important to 
my topic.

N N N

Punctuat ion I used commas to set 
off introductory parts of 
sentences.

N N N

I used a variety of punctuation 
to fix any run-on sentences.

N N N

I used punctuation to cite my 
sources.

N N N

Information Writing Checklist (continued)
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Grade 5 Information Writing

English Bulldogs

Introduction
There are thousands of breeds of dogs in the world. Each has 

its own special characteristics and history. One in particular stands 
out from the rest. This dog has the face of a curmudgeon but the 
personality of a best friend. This special dog is the English Bulldog. 
Thousands of Americans own them. They came to America in the 
17th century. Owning an English Bulldog is wonderful, but it needs 
special care because of the many health problems it has. Get ready 
to learn all about the history of English Bulldogs, the physical 
characteristics of English Bulldogs, and also to get some important 
tips on taking care of Bulldogs properly.

Physical Description
The English Bulldog is a medium-sized, compact, wide dog. It 

has short legs, which seem very short in comparison to its massive 
head. It has wrinkles around its skull and the top of its head made 
by extra skin that falls in folds. Imagine a wrinkled old person and 
you can imagine what the face of an English Bulldog looks like. 
There is a special word used to describe the color of many bulldogs, 
which is brindle. Brindle is when a dog has two colors, usually 
white and tan. Many bulldogs have this color. They can also come in 
white, black, red, and light brown. Bulldogs have wide, black noses 
and small eyes that seem to be very far apart from each other. In 
addition, they have enormous jaws that look dangerous but really 
are not. Their teeth have an under bite, which means the top teeth 
sort of hang over the lower teeth. The females weigh about 45 
pounds and the males weigh about 50.

Special Care
English Bulldogs need to be walked at least once per day. 

According to the site bulldoginfor.com, they have a “canine instinct 
to migrate,” which means that because they are a dog, it is natural 
for them to want to move around. In addition, it is good for English 
Bulldogs to practice catching and chasing. The reason for this is 
that chasing is part of their instinct. It is important to use the same 
commands each time you play with a bulldog, that way it can learn.

Bulldogs have a short coat. It is only about ½ inch long. This 
means they don’t have to be brushed all the time. Most books say to 
brush English Bulldogs about 3–4 times every week. This is usually 
enough to keep them looking glossy.

Bulldogs don’t really need a special diet, but they do need to 
eat foods that are natural and it is good if they eat at the same time 
each day. The book Bulldog Life, by James Thomas, says that many 
bulldogs only need to eat once per day. The book also says you 
should read labels to find out about good ingredients. Stay away 
from ingredients with long names, like “propylene glycol.” In my 

The writer teaches 
different aspects 
of the subject and 
includes different 
kinds of information, 
such as how-tos (in 
special care section), 
essays (in conclusion), 
and stories (in having 
a bulldog as a pet 
section).

The introduction gets 
readers interested and 
lets them know what 
they will be learning 
about.

The writer used 
commas to set off 
introductory parts.

The writing is 
organized into a 
sequence of separate 
sections, which are 
highlighted with 
headings.

Each section is 
organized in a way 
that fits the genre 
(e.g., the special care 
how-to section is 
organized in sequence.

The writer used 
connecting words and 
phrases (in addition, 
the reason . . . is . . .)

There is a variety of 
information, such as 
examples, quotes, and 
details.

The writer made 
deliberate word 
choices, such as using 
expert vocabulary.

The writer used a 
teaching voice and 
distinguishes between 
facts and opinion.

The writer used 
outside sources and 
gives credit to these 
sources.
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Grade 5 (continued) Information Writing

opinion, this is a smart thing to do in general, whether feeding your 
pet or yourself!

Health Issues
This is a special section on some of the health problems that 

English Bulldogs sometimes have. Read the chart to find out more.

Health Problem What to Do
•	 Heat	Stroke—getting	too	hot	

and	panting
•	 Don’t	let	them	play	too	long	

in	the	heat,	give	them	cool	
water	right	away

•	 Cherry	Eye—a	swollen	gland	
in	the	eye

•	 Take	them	right	to	the	vet	
when	their	eyes	get	really	red

•	 Hip	Dysplasia—hip	doesn’t	fit	
in	the	joint

•	 Don’t	make	them	walk	up	
stairs	and	get	a	low	dog	dish

Having a Bulldog as a Pet
There are many great reasons to have an English Bulldog as a 

pet. Many people love having them as part of the family. They can 
even save your life! In the book Bulldog Life he tells the story of 
one brave English Bulldog who saved his family’s life. The mom was 
making dinner and went upstairs to check on the kids. Suddenly 
Hugo, the dog, smelled smoke. He ran into the kitchen and he saw 
the stove was on fire. He ran upstairs and barked and barked. The 
mom came down and saw the fire and put it out with a towel. Hugo 
saved the day!

But, there are some pros and cons to having a bulldog pet. Here 
are some of the pros and cons.

Pros and Cons of Owning a Bulldog
PROS

•	 They make great pets
•	 They are very loyal
•	 They have a good personality
•	 They are great with little kids and babies
•	 They make good watchdogs
•	 They are very adorable

CONS
•	 They drool a lot
•	 They have many health problems
•	 They only live 7–9 years
•	 They can’t breathe very well
•	 They have bad gas
•	 They can be stubborn
•	 You have to clean their wrinkles

The writer made 
choices about how 
best to organize 
information, such 
as using charts and 
other text features to 
highlight information 
and teach readers.
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Grade 5 (continued) Information Writing

History of English Bulldogs
There are a few different kinds of Bulldogs, like the American 

Bulldog, English Bulldog, and French Bulldog. The English Bulldog 
has a very interesting story. They were England around the time of 
1630. They were really smart, strong, and tough dogs, so they were 
used to fight bulls! They had to guard bulls and chase them around 
to give them exercise. But this was dangerous for the dogs, so in the 
19th century, there were laws passed that said this was illegal.

Conclusion
English Bulldogs are amazing animals. They have a fascinating 
history and an unusual appearance. They are a wonderful dog to 
have with a family. If you have a bulldog or you are thinking of 
getting one, I recommend you do some more research. You can check 
out bulldoginfor.com or Bulldog Life. If you want to talk to other 
people that have English Bulldogs, you can check out the message 
board at bulldoginfor.com/English. The English Bulldog is a peaceful, 
cute dog that deserves special care and attention.

Sources
WWW.bulldoginfor.com
Bulldog Life by James Thomas (Schoolpub, 2009)
This is a Bulldog by Esther Gray (Schoolpub, 1976)

In the conclusion, the 
writer restates the 
main points and offers 
a final insight for 
readers to consider.

The writer cites 
sources used.

Brindle color coat

English Bulldog Facts by the Numbers
•	 Height:	12–16	inches
•	 Cost:	$500–$1200
•	 Weight:	45–55	pounds
•	 Average	Life	Span:	7–9	years
•	 Litter	Size:	4–5	Puppies

Wrinkles around skull

The writer cites 
sources used.
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Rubric for Information Writing—Fifth Grade

Grade 3 
(1 POINT) 1.5 PTS

Grade 4 
(2 POINTS) 2.5 PTS

Grade 5 
(3 POINTS) 3.5 PTS

Grade 6 
(4 POINTS) SCORE

STRUCTURE

Overall The writer taught 
readers information 
about a subject. She put 
in ideas, observations, 
and questions.

Mid-
level

The writer taught readers 
different things about 
a subject. He put facts, 
details, quotes, and ideas 
into each part of his 
writing.

Mid-
level

The writer used different kinds of 
information to teach about the 
subject. Sometimes she included 
little essays, stories, or how-to 
sections in her writing.

Mid-
level

The writer conveyed ideas and 
information about a subject. 
Sometimes he incorporated essays, 
explanations, stories, or procedural 
passages into his writing.

Lead The writer wrote a 
beginning in which 
he got readers ready 
to learn a lot of 
information about the 
subject.

Mid-
level

The writer hooked her 
readers by explaining 
why the subject mattered, 
telling a surprising fact, or 
giving a big picture. She 
let readers know that she 
would teach them different 
things about a subject.

Mid-
level

The writer wrote an introduction 
in which he helped readers get 
interested in and understand the 
subject. He let readers know the 
subtopics that he would develop 
later as well as the sequence.

Mid-
level

The writer wrote an introduction in 
which she interested readers, perhaps 
with a quote or significant fact. She 
may have included her own ideas 
about the topic. She let readers know 
the subtopics that she would develop 
later and how her text would unfold.

Transitions The writer used words 
to show sequence such 
as before, after, then, 
and later. She also used 
words to show what did 
not fit such as however 
and but.

Mid-
level

The writer used words in 
each section that helped 
readers understand how 
one piece of information 
connected with others. If 
he wrote the section in 
sequence, he used words 
and phrases such as before, 
later, next, then, and after. 
If he organized the section 
in kinds or parts, he used 
words such as another, 
also, and for example.

Mid-
level

When the writer wrote about 
results, she used words and 
phrases such as consequently, as a 
result, and because of this. When 
she compared information, she 
used phrases such as in contrast, 
by comparison, and especially. In 
narrative parts, she used phrases 
that go with stories such as a 
little later and three hours later. If 
she wrote sections that stated an 
opinion, she used words such as 
but the most important reason, for 
example, and consequently.

Mid-
level

The writer used transition words to 
help his readers understand how 
different bits of information and 
different parts of his writing fit 
together.

The writer used transitions such as 
for instance, in addition, therefore, 
such as, because of, as a result, 
in contrast to, unlike, despite, and 
on the other hand to help connect 
ideas, information, and examples 
and to compare, contrast, and imply 
relationships.

Name: ___________________________________________________________________________________________________________ Date: _____________________________________
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Grade 3 
(1 POINT) 1.5 PTS

Grade 4 
(2 POINTS) 2.5 PTS

Grade 5 
(3 POINTS) 3.5 PTS

Grade 6 
(4 POINTS) SCORE

STRUCTURE (cont.)

Ending The writer wrote an 
ending that drew 
conclusions, asked 
questions, or suggested 
ways readers might 
respond.

Mid-
level

The writer wrote an ending 
in which she reminded 
readers of her subject and 
may either have suggested 
a follow-up action or left 
readers with a final insight. 
She added her thoughts, 
feelings, and questions 
about the subject at the 
end. 

Mid-
level

The writer wrote a conclusion in 
which he restated the main points 
and may have offered a final 
thought or question for readers to 
consider.

Mid-
level

The writer wrote a conclusion in 
which she restated her important 
ideas and offered a final insight or 
implication for readers to consider.

Organization The writer grouped her 
information into parts. 
Each part was mostly 
about one thing that 
connected to her big 
topic.

Mid-
level

The writer grouped 
information into sections 
and used paragraphs 
and sometimes chapters 
to separate those 
sections. Each section 
had information that was 
mostly about the same 
thing. He may have used 
headings and subheadings.

Mid-
level

The writer organized her writing 
into a sequence of separate 
sections. She may have used 
headings and subheadings to 
highlight the separate sections.

The writer wrote each section 
according to an organizational 
plan shaped partly by the genre of 
the section.

Mid-
level

The writer used subheadings and/
or clear introductory transitions to 
separate his sections.

The writer made deliberate choices 
about how to order sections and 
information within sections. He chose 
structures and text features to help 
emphasize key points.

The writer used transitions, 
introductions, and topic sentences 
to pop out his main points. He wrote 
multiple paragraphs in some sections.

TOTAL

DEVELOPMENT

Elaboration* The writer wrote facts, 
definitions, details, and 
observations about his 
topic and explained 
some of them.

Mid-
level

The writer taught her 
readers different things 
about the subject. She 
chose those subtopics 
because they were 
important and interesting.

The writer included 
different kinds of facts and 
details such as numbers, 
names, and examples.

Mid-
level

The writer explained different 
aspects of a subject. He included 
a variety of information such 
as examples, details, dates, and 
quotes.

The writer used trusted sources 
and gave credit when appropriate. 
He made sure to research any 
details that would add to his 
writing.

Mid-
level

The writer chose a focused subject, 
included a variety of information, and 
organized her points to best inform 
her readers.

The writer used trusted sources and 
information from authorities on the 
topic and gave the sources credit for 
important excerpts in the text and in 
a bibliography.

(X2)

* Elaboration and Craft are double-weighted categories: Whatever score a student would get in these categories is worth double the amount of points. For example, if a student exceeds expectations in Elaboration, then that student would receive 8 points instead of 4 points. If a 
student meets standards in Elaboration, then that student would receive 6 points instead of 3 points.
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Grade 3 
(1 POINT) 1.5 PTS

Grade 4 
(2 POINTS) 2.5 PTS

Grade 5 
(3 POINTS) 3.5 PTS

Grade 6 
(4 POINTS) SCORE

DEVELOPMENT (cont.)

Elaboration* (cont.) The writer got her 
information from talking to 
people, reading books, and 
from her own knowledge 
and observations.

The writer made choices 
about organization, 
perhaps using compare/
contrast, cause/effect, or 
pro/con. She may have 
used diagrams, charts, 
headings, bold words, and 
definition boxes to help 
teach her readers.

The writer worked to make his 
information understandable to 
readers. To do this, he may have 
referred to earlier parts of his 
text and summarized background 
information. He let readers know 
when he was discussing facts and 
when he was offering his own 
thinking.

The writer worked to make her 
information understandable and 
interesting. To do this, she may have 
referred to earlier parts of her text, 
summarized background information, 
raised questions, and considered 
possible implications.

The writer might have used different 
organizational structures within her 
piece including stories, essays, and 
how-to sections.

Craft* The writer chose expert 
words to teach readers 
a lot about the subject. 
She taught information 
in a way to interest 
readers. She may have 
used drawings, captions, 
or diagrams.

Mid-
level

The writer made deliberate 
word choices to teach his 
readers. He may have done 
this by using and repeating 
key words about his topic.

When it felt right to do so, 
the writer chose interesting 
comparisons and used 
figurative language to 
clarify his points.

The writer made choices 
about which information 
was best to include or not 
include.

The writer used a teaching 
tone. To do so, he may 
have used phrases such as 
that means . . . , what that 
really means is . . . , and let 
me explain. . . .

Mid-
level

The writer made deliberate word 
choices to have an effect on her 
readers. She used the vocabulary of 
experts and explained key terms.

The writer worked to include the 
exact phrase, comparison, or image 
that would explain information and 
concepts.

The writer not only made 
choices about which details and 
facts to include but also made 
choices about how to convey her 
information so it would make sense 
to readers. She blended storytelling, 
summary, and other genres as 
needed and used text features.

The writer used a consistent, 
inviting, teaching tone and varied 
her sentences to help readers take 
in and understand the information.

Mid-
level

The writer chose his words carefully 
to explain his information and ideas 
and have an effect on his readers. 
He incorporated domain-specific 
vocabulary and explained these terms 
to readers.

The writer worked to include exact 
phrases, comparisons, analogies, and/
or images to explain information and 
concepts to keep readers engaged.

The writer chose how to present his 
information to clearly convey why and 
how the information supported his 
points.

The writer supported readers’ learning 
by shifting within a consistent 
teaching tone as appropriate. He used 
language and sentence structure that 
matched with his teaching purpose 
throughout his piece.

(X2)

TOTAL

* Elaboration and Craft are double-weighted categories: Whatever score a student would get in these categories is worth double the amount of points. For example, if a student exceeds expectations in Elaboration, then that student would receive 8 points instead of 4 points. If a 
student meets standards in Elaboration, then that student would receive 6 points instead of 3 points.
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Grade 3 
(1 POINT) 1.5 PTS

Grade 4 
(2 POINTS) 2.5 PTS

Grade 5 
(3 POINTS) 3.5 PTS

Grade 6 
(4 POINTS) SCORE

LANGUAGE CONVENTIONS

Spelling The writer used what 
he knew about spelling 
patterns to help him 
spell and edit before he 
wrote his final draft.

The writer got help 
from others to check 
his spelling and 
punctuation before he 
wrote his final draft.

Mid-
level

The writer used what she 
knew about word families 
and spelling rules to help 
her spell and edit. She 
used the word wall and 
dictionaries to help her 
when needed.

Mid-
level

The writer used what he knew 
about word families and spelling 
rules to help him spell and edit. 
He used the word wall and 
dictionaries to help him when 
needed.

Mid-
level

The writer used resources to be 
sure the words in her writing were 
spelled correctly, including technical 
vocabulary.

Punctuation The writer punctuated 
dialogue correctly, with 
commas and quotation 
marks.

The writer put 
punctuation at the end 
of every sentence while 
writing.

The writer wrote in ways 
that helped readers read 
with expression, reading 
some parts quickly, some 
slowly, some parts in one 
sort of voice and others 
in another.

Mid-
level

When writing long, 
complex sentences, the 
writer used commas to 
make them clear and 
correct.

Mid-
level

The writer used commas to set off 
introductory parts of sentences 
(for example, As you might know,).

The writer used a variety of 
punctuation to fix any run-on 
sentences. She used punctuation 
to cite her sources.

Mid-
level

The writer used punctuation such 
as dashes, parentheses, colons, and 
semicolons to help him include extra 
information and explanation in some 
of his sentences.

TOTAL

Teachers, we created these rubrics so you will have your own place to pull together scores of student work. You can use 
these assessments immediately after giving the on-demands and also for self-assessment and setting goals.

Scoring Guide

In each row, circle the descriptor in the column that matches the student work. Scores in the categories of Elaboration 
and Craft are worth double the point value (2, 3, 4, 5, 6, 7, or 8 instead of 1, 1.5, 2, 2.5, 3, 3.5, or 4).

Total the number of points and then track students’ progress by seeing when the total points increase.

Total score: ________

If you want to translate this score into a grade, you can use the provided table to score each student on a scale of 0–4.

Number of Points Scaled Score
1–11 1

11.5–16.5 1.5

17–22 2

22.5–27.5 2.5

28–33 3

33.5–38.5 3.5

39–44 4
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Rubric for Information Writing—Fifth Grade

Grade 3 
(1 POINT) 1.5 PTS

Grade 4 
(2 POINTS) 2.5 PTS

Grade 5 
(3 POINTS) 3.5 PTS

Grade 6 
(4 POINTS) SCORE

STRUCTURE

Overall The writer taught 
readers information 
about a subject. She put 
in ideas, observations, 
and questions.

Mid-
level

The writer taught readers 
different things about 
a subject. He put facts, 
details, quotes, and ideas 
into each part of his 
writing.

Mid-
level

The writer used different kinds of 
information to teach about the 
subject. Sometimes she included 
little essays, stories, or how-to 
sections in her writing.

Mid-
level

The writer conveyed ideas and 
information about a subject. 
Sometimes he incorporated essays, 
explanations, stories, or procedural 
passages into his writing.

Lead The writer wrote a 
beginning in which 
he got readers ready 
to learn a lot of 
information about the 
subject.

Mid-
level

The writer hooked her 
readers by explaining 
why the subject mattered, 
telling a surprising fact, or 
giving a big picture. She 
let readers know that she 
would teach them different 
things about a subject.

Mid-
level

The writer wrote an introduction 
in which he helped readers get 
interested in and understand the 
subject. He let readers know the 
subtopics that he would develop 
later as well as the sequence.

Mid-
level

The writer wrote an introduction in 
which she interested readers, perhaps 
with a quote or significant fact. She 
may have included her own ideas 
about the topic. She let readers know 
the subtopics that she would develop 
later and how her text would unfold.

Transitions The writer used words 
to show sequence such 
as before, after, then, 
and later. She also used 
words to show what did 
not fit such as however 
and but.

Mid-
level

The writer used words in 
each section that helped 
readers understand how 
one piece of information 
connected with others. If 
he wrote the section in 
sequence, he used words 
and phrases such as before, 
later, next, then, and after. 
If he organized the section 
in kinds or parts, he used 
words such as another, 
also, and for example.

Mid-
level

When the writer wrote about 
results, she used words and 
phrases such as consequently, as a 
result, and because of this. When 
she compared information, she 
used phrases such as in contrast, 
by comparison, and especially. In 
narrative parts, she used phrases 
that go with stories such as a 
little later and three hours later. If 
she wrote sections that stated an 
opinion, she used words such as 
but the most important reason, for 
example, and consequently.

Mid-
level

The writer used transition words to 
help his readers understand how 
different bits of information and 
different parts of his writing fit 
together.

The writer used transitions such as 
for instance, in addition, therefore, 
such as, because of, as a result, 
in contrast to, unlike, despite, and 
on the other hand to help connect 
ideas, information, and examples 
and to compare, contrast, and imply 
relationships.

Name: ___________________________________________________________________________________________________________ Date: _____________________________________
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Grade 3 
(1 POINT) 1.5 PTS

Grade 4 
(2 POINTS) 2.5 PTS

Grade 5 
(3 POINTS) 3.5 PTS

Grade 6 
(4 POINTS) SCORE

STRUCTURE (cont.)

Ending The writer wrote an 
ending that drew 
conclusions, asked 
questions, or suggested 
ways readers might 
respond.

Mid-
level

The writer wrote an ending 
in which she reminded 
readers of her subject and 
may either have suggested 
a follow-up action or left 
readers with a final insight. 
She added her thoughts, 
feelings, and questions 
about the subject at the 
end. 

Mid-
level

The writer wrote a conclusion in 
which he restated the main points 
and may have offered a final 
thought or question for readers to 
consider.

Mid-
level

The writer wrote a conclusion in 
which she restated her important 
ideas and offered a final insight or 
implication for readers to consider.

Organization The writer grouped her 
information into parts. 
Each part was mostly 
about one thing that 
connected to her big 
topic.

Mid-
level

The writer grouped 
information into sections 
and used paragraphs 
and sometimes chapters 
to separate those 
sections. Each section 
had information that was 
mostly about the same 
thing. He may have used 
headings and subheadings.

Mid-
level

The writer organized her writing 
into a sequence of separate 
sections. She may have used 
headings and subheadings to 
highlight the separate sections.

The writer wrote each section 
according to an organizational 
plan shaped partly by the genre of 
the section.

Mid-
level

The writer used subheadings and/
or clear introductory transitions to 
separate his sections.

The writer made deliberate choices 
about how to order sections and 
information within sections. He chose 
structures and text features to help 
emphasize key points.

The writer used transitions, 
introductions, and topic sentences 
to pop out his main points. He wrote 
multiple paragraphs in some sections.

TOTAL

DEVELOPMENT

Elaboration* The writer wrote facts, 
definitions, details, and 
observations about his 
topic and explained 
some of them.

Mid-
level

The writer taught her 
readers different things 
about the subject. She 
chose those subtopics 
because they were 
important and interesting.

The writer included 
different kinds of facts and 
details such as numbers, 
names, and examples.

Mid-
level

The writer explained different 
aspects of a subject. He included 
a variety of information such 
as examples, details, dates, and 
quotes.

The writer used trusted sources 
and gave credit when appropriate. 
He made sure to research any 
details that would add to his 
writing.

Mid-
level

The writer chose a focused subject, 
included a variety of information, and 
organized her points to best inform 
her readers.

The writer used trusted sources and 
information from authorities on the 
topic and gave the sources credit for 
important excerpts in the text and in 
a bibliography.

(X2)

* Elaboration and Craft are double-weighted categories: Whatever score a student would get in these categories is worth double the amount of points. For example, if a student exceeds expectations in Elaboration, then that student would receive 8 points instead of 4 points. If a 
student meets standards in Elaboration, then that student would receive 6 points instead of 3 points.
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Grade 3 
(1 POINT) 1.5 PTS

Grade 4 
(2 POINTS) 2.5 PTS

Grade 5 
(3 POINTS) 3.5 PTS

Grade 6 
(4 POINTS) SCORE

DEVELOPMENT (cont.)

Elaboration* (cont.) The writer got her 
information from talking to 
people, reading books, and 
from her own knowledge 
and observations.

The writer made choices 
about organization, 
perhaps using compare/
contrast, cause/effect, or 
pro/con. She may have 
used diagrams, charts, 
headings, bold words, and 
definition boxes to help 
teach her readers.

The writer worked to make his 
information understandable to 
readers. To do this, he may have 
referred to earlier parts of his 
text and summarized background 
information. He let readers know 
when he was discussing facts and 
when he was offering his own 
thinking.

The writer worked to make her 
information understandable and 
interesting. To do this, she may have 
referred to earlier parts of her text, 
summarized background information, 
raised questions, and considered 
possible implications.

The writer might have used different 
organizational structures within her 
piece including stories, essays, and 
how-to sections.

Craft* The writer chose expert 
words to teach readers 
a lot about the subject. 
She taught information 
in a way to interest 
readers. She may have 
used drawings, captions, 
or diagrams.

Mid-
level

The writer made deliberate 
word choices to teach his 
readers. He may have done 
this by using and repeating 
key words about his topic.

When it felt right to do so, 
the writer chose interesting 
comparisons and used 
figurative language to 
clarify his points.

The writer made choices 
about which information 
was best to include or not 
include.

The writer used a teaching 
tone. To do so, he may 
have used phrases such as 
that means . . . , what that 
really means is . . . , and let 
me explain. . . .

Mid-
level

The writer made deliberate word 
choices to have an effect on her 
readers. She used the vocabulary of 
experts and explained key terms.

The writer worked to include the 
exact phrase, comparison, or image 
that would explain information and 
concepts.

The writer not only made 
choices about which details and 
facts to include but also made 
choices about how to convey her 
information so it would make sense 
to readers. She blended storytelling, 
summary, and other genres as 
needed and used text features.

The writer used a consistent, 
inviting, teaching tone and varied 
her sentences to help readers take 
in and understand the information.

Mid-
level

The writer chose his words carefully 
to explain his information and ideas 
and have an effect on his readers. 
He incorporated domain-specific 
vocabulary and explained these terms 
to readers.

The writer worked to include exact 
phrases, comparisons, analogies, and/
or images to explain information and 
concepts to keep readers engaged.

The writer chose how to present his 
information to clearly convey why and 
how the information supported his 
points.

The writer supported readers’ learning 
by shifting within a consistent 
teaching tone as appropriate. He used 
language and sentence structure that 
matched with his teaching purpose 
throughout his piece.

(X2)

TOTAL

* Elaboration and Craft are double-weighted categories: Whatever score a student would get in these categories is worth double the amount of points. For example, if a student exceeds expectations in Elaboration, then that student would receive 8 points instead of 4 points. If a 
student meets standards in Elaboration, then that student would receive 6 points instead of 3 points.
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Grade 3 
(1 POINT) 1.5 PTS

Grade 4 
(2 POINTS) 2.5 PTS

Grade 5 
(3 POINTS) 3.5 PTS

Grade 6 
(4 POINTS) SCORE

LANGUAGE CONVENTIONS

Spelling The writer used what 
he knew about spelling 
patterns to help him 
spell and edit before he 
wrote his final draft.

The writer got help 
from others to check 
his spelling and 
punctuation before he 
wrote his final draft.

Mid-
level

The writer used what she 
knew about word families 
and spelling rules to help 
her spell and edit. She 
used the word wall and 
dictionaries to help her 
when needed.

Mid-
level

The writer used what he knew 
about word families and spelling 
rules to help him spell and edit. 
He used the word wall and 
dictionaries to help him when 
needed.

Mid-
level

The writer used resources to be 
sure the words in her writing were 
spelled correctly, including technical 
vocabulary.

Punctuation The writer punctuated 
dialogue correctly, with 
commas and quotation 
marks.

The writer put 
punctuation at the end 
of every sentence while 
writing.

The writer wrote in ways 
that helped readers read 
with expression, reading 
some parts quickly, some 
slowly, some parts in one 
sort of voice and others 
in another.

Mid-
level

When writing long, 
complex sentences, the 
writer used commas to 
make them clear and 
correct.

Mid-
level

The writer used commas to set off 
introductory parts of sentences 
(for example, As you might know,).

The writer used a variety of 
punctuation to fix any run-on 
sentences. She used punctuation 
to cite her sources.

Mid-
level

The writer used punctuation such 
as dashes, parentheses, colons, and 
semicolons to help him include extra 
information and explanation in some 
of his sentences.

TOTAL

Teachers, we created these rubrics so you will have your own place to pull together scores of student work. You can use 
these assessments immediately after giving the on-demands and also for self-assessment and setting goals.

Scoring Guide

In each row, circle the descriptor in the column that matches the student work. Scores in the categories of Elaboration 
and Craft are worth double the point value (2, 3, 4, 5, 6, 7, or 8 instead of 1, 1.5, 2, 2.5, 3, 3.5, or 4).

Total the number of points and then track students’ progress by seeing when the total points increase.

Total score: ________

If you want to translate this score into a grade, you can use the provided table to score each student on a scale of 0–4.

Number of Points Scaled Score
1–11 1

11.5–16.5 1.5

17–22 2

22.5–27.5 2.5

28–33 3

33.5–38.5 3.5

39–44 4
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